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What Is Interactional Competence (I1C)?

What features of interaction would you be looking at
when examining a paired interaction?

Cambridge English video:
Examiners discussing features of a good candidate
I https://lwww.youtube.com/watch?v=iTdte3pksBs&t=45s



https://www.youtube.com/watch?v=iTdte3pksBs&t=45s

What Is Interactional Competence (I1C)?

Any features you would add / change?



What Is IC: A quick refresher

A & ¢ MMity to co-constructinteraction in apurposeful and
meaningfulway, taking into accourdociccultural and
pragmaticdimensions of the speech situation and ev@rit
I Turn management

I Topic management
I Interactive listening
I Breakdown repair

I Nonverbalbehaviors

(Galacz& Taylor, forthcoming)



Rating IC In paired interactions

An example fromCambridge English: FirECE) speaking test



Rating IC In paired interactions

A Cambridge English: First (FEgaking test

I Four tasks
A Part 1: Interview
A Part 2: Long turn
A Part 3: Collaborative task
A Part 4: Discussion

T Two examiners

A The interviewer: give a holistic rating to each candidate

A The assessor: give an analytic rating on four criteria
I Based on all four parts of the test



B2 Grammar and Vocabulary Discourse Management Pronunciation teractive COmmunic@
* Shows a good degree of Produces extended * Isintelligible. Initiates and responds
control of a range of simple stretches of language with | «  Intonation is appropriate. appropriately, linking
and some complex very little hesitation. Sentence and word stress is contributions to those of
grammatical forms. Contributions are relevant accurately placed. other speakers.

5 * Uses a range of appropriate and there is a clear e Individual sounds are Maintains and develops the
vocabulary to give and organisation of ideas. articulated clearly. interaction and negotiates
exchange views on a wide Uses a range of cohesive towards an outcome.
range of familiar topics. devices and discourse

markers.

4 Performance shares features of Bands 3 and 3.

* Shows a good degree of Produces extended Is intelligible. Initiates and responds
control of simple stretches of language Intonation is generally appropriately.
grammatical forms, and despite some hesitation. appropriate. Maintains and develops the
attempts some complex Contributions are relevant * Sentence and word stress is interaction and negotiates

3 grammatical forms. and there is very little generally accurately placed. towards an outcome with

* Uses a range of appropriate repetition. ¢ Individual sounds are very little support.
vocabulary to give and Uses a range of cohesive generally articulated clearly.
exchange views on a range devices.
of familiar topics.

2 Performance shares features of Bands I and 3.

* Shows a good degree of Produces responses which | e Is mostly intelligible, and has Initiates and responds
control of simple are extended beyond short some control of phonological appropriately.
grammatical forms. phrases, despite hesitation. features at both utterance Keeps the interaction going

1 « Uses a range of appropriate Contributions are mostly and word levels. with very little prompting and
vocabulary when talking relevant, despite some support.
about everyday situations. repetition.

Uses basic cohesive
devices.
0 Performance below Band 1.

Cambridge English: First (FCE)

Speaking rating scale

http://www.cambridgeenglish.org/images/168618ssessingpeakingperformanceat-levelb?2.pdf
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Cambridge English: Firgbeaking scale
WLYGSN) OGAGDS [ 2YY
- Interactive Communication

Initiates and responds appropriately, linking contributions t
those of other speakers.

Maintains and develops the interaction and negotiates
towards an outcome.

Performance shares features of Bands 3 and 5.

Initiates and responds appropriately.
Maintains and develops the interaction and negotiates
towards an outcome with very little support.

Performance shares features of Bands 1 and 3.

Initiates and responds appropriately.
Keeps the interaction going with very little prompting and
support.

Performance below Band 1.



Rating IC In paired interactions

wlk S KS OFYRARIGSaAaQ L/ LIS
(Part 3. Collaborative task) using the FCE speaking scale



Discussion

A Were the score descriptors easy to apply?

A What information does the candidate get from the rating
(and the descriptors)?

A What information does the candidate NOT get from the
rating (and the descriptors)?



Interactive Communication

* Initiates and responds
appropriately, linking
contributions to those of
other speakers.

* Maintains and develops the
interaction and negotiates
towards an outcome

B eeeee—

* Initiates and responds
appropriately.

. ainta i develops the

interaction and negotiates
towards an outcome with
very little support.

* Initiates and responds
appropriately.

+ Keeps the interaction going
with very litle prompting and
support.

Fulfils the task appropriately
Initiates and responds
Maintains and develops the
interaction appropriately
(eg expanding and
developing ideas, and
showing understanding

of what the examiner said)
Bisrern ARTaTaata TR -

problems well

Fulfils the task acceptably
with support

Initiates and responds
acceptably

Maintains and develops
the interaction, but
contributions are not
always appropriate and/or
are somewhat dependent

ATE ST AR

Challenges in assessing IC

A Rating scales are mainly
dza SR FT2NJ NI Ay

I Limited description of the
construct

I Limited diagnostic
Information / feedback for
learners




LOA for interactional competence:
Connecting assessment and learning



Learningoriented Assessment (LOA)

A Meaningful feedback
I Personalized feedback (Dunlop, 2017)
I Feedbackhat helps improve future performance (Carless, 2007)

3

52yQli e2dzad at
Band Can be e 2dzQd 9 ELIX I A Y

A Learner engagementreen,2017; Turner &urpura 2016)
iwlkAadaS €tSFENYSNBQ gl NSBySaa 27
I Selt and peer assessment



Developing feedback and learning tools liGr
(NakatsuharaMay, Lam, &alaczi2018)

A To help teachers providgiagnostic informatiorabout
f SFNYSNEQ OdzZNNBY i LISNF 2 NY

I Classroonrbased assessment; test preparation for FCE

A To providemeaningful feedbacto learners
I Where they are
I Where they could go
I How to get there

A Researclevidencebasedfeedback tools

I Examiners mayiot agreeon what scores tgive, but they were
able to give accurate description$ candidate§interaction
(May, 2011)



Three Phases of the Project

Phase 1Six experience&CExaminersviewedvideosof
12 FCE collaborativask performance, recorded verbal
comments on

A ICaspects that influenced theirating

A Recommendationgor improving ICperformance

I Step 1:View the performance once without stopping, give IC scores and
provide a brief summary statement

I Step 2:View the same performance again, while pausing the video clip a
any point as they wish and commenting on anything that they felt was
AYLRNIOFYG G2 GKSANI AYLINBaaazy 27

I Step 3:Provide recommendations for each candidate to enhance his/her
|IC performance.



Phase 2:
A 72 sets of examiner commentnd the 12pairedinteractionswere

ok,

Uh for the tourists to live in while they’re on holiday? And,

M:

F:

transcribed

A ExaminecommentswereY | § OKSR G2 GKS O yRA
transcripts

Well I think all ideas on the uh on the booklet are quite good
actually. I think holiday flats will attract more tourists because
there’re- it’s just more space?

so they don't start by deciding who is going to begin. Florine just

starts without asking her partner anything, which seems a little
bit odd and not very interactive. And then she makes a general
comment about all of the pictures and then picks up on one of the
topics which is holiday flats and asks her partner 'what do you
think?'

think about that?

Mm well uh I agree with you? But, maybe, providing parks is much
better?

Mm why do you think that, actually?

Ok, then Maria says 'I agree with you.' without giving any supporting

reasons and then Jjust moves and says 'I think the parks are much
better.', which encourages Florine to ask her why 'why do you say
that?'so that Maria is forced to actually give an opinion, give a
reason for her opinion rather than just letting it go, so that's
good interaction on the part of Florine, I think, not so good on
the part of Maria.

Mm because I think to spend time in parks are good, with the
family

Mm. Yeah I think you have- can have a lot of fun in parks though.
( Y verv nice vicnices with- vpicnic with vour friends or

what do you

R



Phase26 02 y i QRO Y

A Examinecomments were therthematically analysed with NVivo25% of
the data were cecoded.

Reference 1- B76 Cwerge

The themes and suthemes emerged from the analysis were

Interpreted in light of the=CHEating scale andhe ICliterature (e.0.
Galaczi2014)

A Draft checklist, accompanyindescriptions& feedbackfor learners

18



Phase 3:

A Thedraft checklist and accompanying materials wpileted with
four language teachers/examinenaho had taughCBEoreparation
classes and/or any other interactional speaking skills.

A A Revise and refinette checklist and accompanying
materials.




Final product

Checklist of IC
features

Accompanying

,/// -

Feedback for
learners

description

Criterion Non-criterion
features features




|IC checklist + Description + Feedback

Does the learner......7?

(Please tick [ «) as appropriate.)

1.1 start the discussion?

Positive

MNegative

Description

Feedback

1.1a) Negotiate who/how
to start in a collaborative
manner, involving the
partner

1.1d) Start the discussion
with a monologue without
imvolving the partner; orin a
way difficult for the partner
1o contribute

1.1b) Take the initiative or
show willingness to start

1.12) Wait passively for the
partner to start

1.1c) Start in a2 way that is
clearly relevant to the task

1.1f) Start in a way that
SeEms to ignore the task
instructions

+ A good way for the student to begin the discussion is to
involve the partner in deciding who or how to start (e.g.
by saying ‘Shall | start? or “‘Where should we start?). It is
less desirable to start by deli a long speech,
assigning who to start with lation, or starting in

rtner to respond or

takes the initiative or show
er than be hesitant or wait
d 1o start speaking.

is important to show a dear understanding
task is about (e.g. ‘So, we need to decide
activities would make life in a city more
joyable”) and where the discussion is going. It is less
desirable for the student to start by simply describing a
picture.

Well done! = Great to show that you are ready to
start the discussion! Well done also on deciding
together with your partner who to start or how to
start the discussion. You have also shown that you
understand what the task is about and where the
discussion should be going.

Needs more work —* Showing that you are ready to
start and also happy to work with your partner are
both important. Next time, you may want to:

- Decide together with your partner who to start
[e.g. *Shall | start? / “Would you like to start?)
and how to start the discussion (e.g. "Where
should we start?)

- Avoid either being too hesitant to start, or
starting the conversation on your own delivering
a long speech, as your partmer may find it difficult
to respend to it

- Show that you understand what the task is about
(e.g. *50, we need to talk about [ decide..). Try
not to start simply by describing a picture.

1.2 Contribute new ideas?

Positive

MNegative

Description

Feedback

1.2a) Take initiative to
contribute new ideas

1.2e) Mot take initiative to
contribute new ideas

1.2b) Contribute new ideas
after the current idea has
been adequately discussed

1.2f) Initiate a new idea
before the current one has
been adequately discussed

1.2c) Contributes ideas

1.2g) Contributes ideas which

= Examiners note as a positive feature when students take
the initiative to contribute new ideas. They are less
positive about candidates who mostly take the
respanding role and do not contribute new ideas.

& When to contribute new ideas (whether the current idea

Well done! = It is great that you bring new ideas
into the discussion. To do this even better, make
sure you think about 1) when to bring in a new idea
(has the last one been fully discussed?), 2) how to
introduce it {e.g. ‘well, how about...?), and 3) how
relevant it is to the task.




