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Outline 

ÅFeatures of IC in a paired interaction 
 

ÅRating IC performance using rating scales 
 

ÅLearning-oriented assessment of IC 
 

ÅAssessing interactions using the IC checklist 
 

ÅGiving feedback on IC 
 

ÅDiscussion 
 
 
 



What is Interactional Competence (IC)? 

 

What features of interaction would you be looking at 
when examining a paired interaction? 

 

 

Cambridge English video:  

Examiners discussing features of a good candidate 

ïhttps://www.youtube.com/watch?v=iTdte3pksBs&t=45s  

https://www.youtube.com/watch?v=iTdte3pksBs&t=45s


What is Interactional Competence (IC)? 

 

 

 

Any features you would add / change? 



What is IC: A quick refresher 

Åά¢ƘŜ ability to co-construct interaction in a purposeful and 
meaningful way, taking into account socio-cultural and 
pragmatic dimensions of the speech situation and eventΦέ  
ïTurn management 

ïTopic management 

ï Interactive listening 

ïBreakdown repair 

ïNon-verbal behaviors 

(Galaczi & Taylor, forthcoming)   

 

 



Rating IC in paired interactions 
An example from Cambridge English: First (FCE) speaking test 



Rating IC in paired interactions 

ÅCambridge English: First (FCE) speaking test 

ïFour tasks 
ÅPart 1: Interview 

ÅPart 2: Long turn  

ÅPart 3: Collaborative task 

ÅPart 4: Discussion 

ïTwo examiners 
ÅThe interviewer: give a holistic rating to each candidate 

ÅThe assessor: give an analytic rating on four criteria 

ïBased on all four parts of the test 

 



Cambridge English: First (FCE) 
Speaking rating scale 

http://www.cambridgeenglish.org/images/168619-assessing-speaking-performance-at-level-b2.pdf 
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Cambridge English: First speaking scale 
ΨLƴǘŜǊŀŎǘƛǾŜ /ƻƳƳǳƴƛŎŀǘƛƻƴΩ 

Band Interactive Communication 

5 

Initiates and responds appropriately, linking contributions to 
those of other speakers.  
Maintains and develops the interaction and negotiates 
towards an outcome. 

4 Performance shares features of Bands 3 and 5. 

3 

Initiates and responds appropriately. 
Maintains and develops the interaction and negotiates 
towards an outcome with very little support. 

2 Performance shares features of Bands 1 and 3. 

1 

Initiates and responds appropriately. 
Keeps the interaction going with very little prompting and 
support. 

0 Performance below Band 1. 



Rating IC in paired interactions 

 

 

 

wŀǘŜ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎΩ L/ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ ŀ ǇŀƛǊŜŘ ƛƴǘŜǊŀŎǘƛƻƴ 
(Part 3: Collaborative task) using the FCE speaking scale 

 

 

 



Discussion 

 

ÅWere the score descriptors easy to apply? 

 

ÅWhat information does the candidate get from the rating 
(and the descriptors)? 

 

ÅWhat information does the candidate NOT get from the 
rating (and the descriptors)? 

 

 

 



Challenges in assessing IC 

ÅRating scales are mainly 
ǳǎŜŘ ŦƻǊ ǊŀǘƛƴƎΧ 

 

ïLimited description of the 
construct 

 

ïLimited diagnostic 
information / feedback for 
learners 



LOA for interactional competence: 
Connecting assessment and learning 



Learning-oriented Assessment (LOA) 

ÅMeaningful feedback  
ïPersonalized feedback (Dunlop, 2017) 

ïFeedback that helps improve future performance (Carless, 2007) 

 
 

 

 

 

ÅLearner engagement (Green, 2017; Turner & Purpura, 2016) 

ïwŀƛǎŜ ƭŜŀǊƴŜǊǎΩ ŀǿŀǊŜƴŜǎǎ ƻŦ ǎǳŎŎŜǎǎ ŎǊƛǘŜǊƛŀ  

ïSelf- and peer- assessment  

Good! 

Can be 
improved 

Band 
3 

5ƻƴΩǘ Ƨǳǎǘ ǎŀȅ ΨL ŀƎǊŜŜ ǿƛǘƘ 
ȅƻǳΩΦ 9ȄǇƭŀƛƴ ǿƘȅ ȅƻǳ ŀƎǊŜŜΦ 



Developing feedback and learning tools for IC 
(Nakatsuhara, May, Lam, & Galaczi, 2018) 

ÅTo help teachers provide diagnostic information about 
ƭŜŀǊƴŜǊǎΩ ŎǳǊǊŜƴǘ ǇŜǊŦƻǊƳŀƴŎŜ 
ïClassroom-based assessment; test preparation for FCE 

 
ÅTo provide meaningful feedback to learners 
ïWhere they are 
ïWhere they could go 
ïHow to get there 

 
 

ÅResearch evidence-based feedback tools 
ïExaminers may not agree on what scores to give, but they were 

able to give accurate descriptions of candidatesΩ interaction 
(May,  2011) 



Three Phases of the Project 
Phase 1: Six experienced FCE examiners viewed videos of 
12 FCE collaborative task performance, recorded verbal 
comments on  

Å IC aspects that influenced their rating  

ÅRecommendations for improving IC performance 

 
ïStep 1: View the performance once without stopping, give IC scores and 

provide a brief summary statement 

ïStep 2: View the same performance again, while pausing the video clip at 
any point as they wish and commenting on anything that they felt was 
ƛƳǇƻǊǘŀƴǘ ǘƻ ǘƘŜƛǊ ƛƳǇǊŜǎǎƛƻƴ ƻŦ ŜŀŎƘ ŎŀƴŘƛŘŀǘŜΩǎ L/Φ  

ïStep 3: Provide recommendations for each candidate to enhance his/her 
IC performance. 

 
 

 



Phase 2:  
Å 72 sets of examiner comments and the 12 paired interactions were 

transcribed 
Å Examiner comments were ƳŀǘŎƘŜŘ ǘƻ ǘƘŜ ŎŀƴŘƛŘŀǘŜǎΩ ŘƛǎŎƻǳǊǎŜ 

transcripts 



Phase 2 όŎƻƴǘΩŘύΥ  

Å Examiner comments were then thematically analysed with NVivo. 25% of 
the data were co-coded.  

18 

The themes and sub-themes emerged from the analysis were 
interpreted in light of the FCE rating scale and the IC literature (e.g. 
Galaczi, 2014) 
Ą Draft checklist, accompanying descriptions & feedback for learners 



Phase 3:  
Å The draft checklist and accompanying materials were piloted with 

four language teachers/examiners who had taught FCE preparation 
classes and/or any other interactional speaking skills.  

ÅĄ Revise and refine the checklist and accompanying 
materials.   

 



Final product 

Checklist of IC 
features 

Accompanying 
description 

Feedback for 
learners 

Criterion 
features 

Non-criterion 
features 



IC checklist + Description + Feedback 


